1. Explain Piaget's account of cognitive development.
Jean Piaget devoted his work to the study of children and their developmental processes. He believed that in order to understand our interaction with the environment, we must learn how children acquire their understanding of the world. Piaget was a cognitivist; he believed that humans gain an active understanding of their environment through the systematic build-up of every individual’s cognitive abilities. He suggested that cognition is a process of the brain developed solely in the mind; as in, thought is equivalent to logic. He used this idea to formulate his theory of cognitive development, in which he states that children acquire their understanding of the world by a process of their development through four distinct stages: sensorimotor, preoperational, concrete operational and the formal operational stage (Halford, 2008, p.299). These stages describe the ways in which children develop that lead to specific ways of thinking.
The first stage in this theory, the sensorimotor stage lasts from birth to 1.5-2 years. This stage does not yet include the ability to perform cognition; however, the concept of object permanence does begin to formulate. Stage 2 is the preoperational stage which occurs between the ages of 2-7 years. This stage includes full blown cognition and symbolic thought, i.e. language. Children begin to relate to the world through mental representations; they develop function logic through making links between two variables (Halford, 2008, p.299). The next stage in child development is the concrete operational stage which last from 8-14 years of age. Here, the concept of conservation arises (quantity, weight, etc.). They are able to manage more than one dimension of perspectives and are able to make classifications by seeing relations among relations. The final stage is the formal operational stage which begins in adolescence and continues throughout an individual’s life.  In this stage, children can grasp abstract moral concepts and develop the ability to reason with them. Here, “thought has greater autonomy and flexibility” (Halford, 2008, p.299).
2. Contrast Piaget’s original account with later, Neo-Piagetian accounts.
·       Criticism of Piaget’s theory: he does not explain why development from stage to stage occurs; ignores individual differences in cognitive development; the nature of stages.
·      Neo-Piagetian expanded on the following Piagetian accounts: development did occur in the form of stages; biological maturation has a role to play in the kinds of thinking children are capable of doing at particular ages; and that children’s thinking reflects their developing internal mental structures.
·      They linked the maturing processing speeds to increases in working memory capacity that, in turn, played a role in the level of the kinds of thinking children were capable of doing. They stressed on the importance of experience and interaction in order to achieve a greater level of thinking as well as to explain the variation that comes with cultural and individual differences (none of which were found in Piaget’s theory.)
·      To improvise Piaget’s theory with respect to individual differences, the Neo-Piagetian theorists also emphasized on domain-specificity. To explain why a problem from the same domain may be at a different level of difficult for everybody, the Neo-Piagetians drew on the information-processing paradigm = the amount of information that can be processed at any given time
3. Explain Vygotsky’s social psychological account of child development. What is a zone of proximal development?
Zone of Proximal Development: Difference between what a learner can do without help and what he or she can do with help.
Vygotsky’s social psychological account of child development:
* Social interaction plays a fundamental role in the process of cognitive development and heavily influenced thoughts and languages
* Social interaction precedes development; consciousness and cognition are the end product of socialization and social behaviour
* Language develops from social interactions, for communication purposes.
* Thought is the result of language.
4. What are the key differences between social developmental psychology and cognitive developmental psychology? 
  Key difference: emotional and social factors.  Cognitive psychology is more concerned with development of the internal mental capacity to deal with issues such as, problem solving, memory, language acquisition from infant to adult. (Major topics in cognitive development are the study of language acquisition and the development of perceptual and motor skills.)
I think it is more related to mental development. However, social developmental psychology take account of social and emotional climate factors in development, such as friendship, parentalship, and how individual developed social competence. Their research area also include the relationship among social behaviour, emotional regulation and cognitive development. Attachment is one example of social development. I think that is why the emotional challenge is a criticism for cognivists.
5. What is the False-Belief test? What does it tell us about cognitive development? What does it tell us about moral development and social cognition?
 What is the False-Belief test? 
A central concept of the Theory of Mind. 
Theory of Mind is the ability to attribute mental states—beliefs, intents, desires, pretending, knowledge, etc.—to oneself and others and to understand that others have beliefs, desires, and intentions that are different from one's own; each human can only intuit the existence of his/her own mind through introspection, and no one has direct access to the mind of another.
False belief = to recognize that others can have beliefs about the world that are diverging; ability to understand pretense; look at the environment with a different perspective; ability to fool others
What does it tell us about cognitive development? What does it tell us about moral development and social cognition? 
One must understand how knowledge is formed, that people's beliefs are based on their knowledge, that mental states can differ from reality, and that people’s behavior can be predicted by their mental states.
In the most common version of the false-belief task, children are told or shown a story involving two characters. For example, the child is shown two dolls, Sally and Anne, who have a basket and a box, respectively. Sally also has a marble, which she places in her basket, and then leaves the room. While she is out of the room, Anne takes the marble from the basket and puts it in the box. Sally returns, and the child is then asked where Sally will look for the marble. The child passes the task if she answers that Sally will look in the basket, where she put the marble; the child fails the task if she answers that Sally will look in the box, where the child knows the marble is hidden, even though Sally cannot know this, since she did not see it hidden there. To pass the task, children must be able to understand that another’s mental representation of the situation is different from their own, and children must be able to predict behavior based on that understanding.
6. Describe Bowlby’s theory of attachment.
Bowlby believed that attachment is innate and adaptive.  We are all born with an inherited need to form attachments and this is to help us survive. Any behaviour that helps you survive to maturity and reproduce yourself will be maintained in the gene pool.  In human terms, the newborn infant is helpless and relies on its mother.  Similarly the mother inherits a genetic blueprint that predisposes her to loving behaviour towards the infant. Bowlby believed that an attachment guarantees to survival in three ways: safety, safe base for exploration and internal working model.
6. Describe Bowlby’s theory of attachment.
John Bowlby’s focus was on the relationship between child and mother. His observations point out the adverse effects of separation/loss of a mother figure in a child’s life which led him to ask what is so special about this relationship that when disrupted while the child is young creates anxiety/distress in the child. The answer to this was the bond between them stemmed from the child associating the mother with provision of food thus satisfying a primary need. His theory of attachment is that where one attains or maintains proximity to a caregiver in times of need or stress and He backed his theory by looking at other species and evolution stating that individuals who exhibit this behavior were more likely to survive and continue to reproduce in comparison to those that didn’t how such behavior. Furthermore he suggested that attachment behavior was not only dependent on the association of mother with food but also for protection of harm because activation of fear lead to activation of attachment behavior and activation of attachment behavior leads to proximity to caregiver.
Development of inferred attachment bond:
Phase 1: Pre attachment (Birth – 2mo.)
- Child signals without discriminating one person from another
Phase 2: Attachment in the making (2-6mo.)
- Signals become directed to a particular person
Phase 3: Clear-cut attachment (0.5-4 yr.)
- Attachment with locomotion and goal corrected behavior
Phase 4: Goal corrected partnership (4yr. – onwards)
	- Perspective taking, communication, sharing mutual plans
7. Evidence suggests that attachment bonds are very significant for overall well-being later in life. Provide an example.
· Attachment theory explains how much the parents' relationship with the child influences development. 
· Significant connections were found between security of attachment representations at age 7 and later performance on reasoning tasks. (Kreppner article)
· relationship w the mother allows kid to enter n participate in society.
· The global and nonverbal aspects of affective exchange In the family affect how do u deal with emotions.
· Attachment conditions for evaluating crime: evaluate tension, lack of contingency and attention, able to predict adults behaviour. This is harder to correct than cog development
· Attachment behaviour similar in adults: includes peer relationships at all ages, romantic and sexual attraction, and responses to the care needs of infants or the sick and elderly. It is believed that those who don't experience secure attachment may develop a sensitivity to rejection in later relationships. 
· Children in a clinical group had more difficulty in discussing feelings about separations openly and in expressing feelings of vulnerability in the context of severe separations. 
Attachment—the relationship between infants and their primary caregivers—is responsible for:
· shaping the success or failure of future intimate relationships
· the ability to maintain emotional balance
· the ability to enjoy being ourselves and to find satisfaction in being with others
· the ability to rebound from disappointment, discouragement, and misfortune
EXAMPLE: Ainsworth's "Strange Situation"
· Ainsworth identified three patterns in her experiment: Avoidant, Secure, and Ambivalent.
Children who are securely attached as infants tend to develop stronger self-esteem and better self-reliance as they grow older. When theyre older, these children also tend to become:
· more independent, 
· perform better in school, 
· have successful social relationships
· experience less depression and anxiety.
Bowlby example http://www.youtube.com/watch?v=kwxjfuPlArY&list=PLxUBm6e4qg2VrvQkarnv597zrr79Cntvl&index=1
Video of the Ainsworths experiment about secure/insecure kids http://www.youtube.com/watch?v=DH1m_ZMO7GU&list=PLxUBm6e4qg2VrvQkarnv597zrr79Cntvl
8. Provide a description of secure, insecure, and avoidant attachment bonds.
Secure attachment
  Children who are securely attached generally become visibly upset when their caregivers leave, and are happy when their parents return. When frightened, these children will seek comfort from the parent or caregiver. Contact initiated by a parent is readily accepted by securely attached children and they greet the return of a parent with positive behavior. While these children can be comforted to some extent by other people in the absence of a parent or caregiver, they clearly prefer parents to strangers. Parents who consistently (or almost always) respond to their child's needs will create securely attached children. Such children are certain that their parents will respond whenever they feel insecure.[
Anxious-resistant insecure attachment
Anxious-resistant insecure attachment is also called ambivalent attachment.In general, a child with an anxious-resistant attachment style will typically explore little (in the Strange Situation) and is often wary of strangers, even when the parent is present. When the mother departs, the child is often highly distressed. The child is generally ambivalent when she returns. This attachment pattern can be caused from the parent's lack of affection during infancy and early childhood.
Anxious-avoidant insecure attachment
In general, a child with an anxious-avoidant attachment style will avoid or ignore the parent when he or she returns (in the Strange Situation) - showing little overt indications of an emotional response. Often, the stranger will not be treated much differently from the parent. This attachment pattern can be caused from little to no interaction between the parents and the child during infancy and early childhood
In brief, a secure child greets mother's return with full gaze and positive affect. Interactions are calm, while also intimate and indicative of a special relationship. The two main insecure patterns may be contrasted with this, and indeed, with each other. Whereas the Avoidant child shows minimal responses and maintains polite neutrality, the ambivalent child emphasizes dependence on mother, with angry/ whiny resistance and/or immature behavior.
9. Explain the central features deontological moral theory. We looked at three different types of deontological theory; provide a brief characterization of each.
Deontological moral theories offer principled decision making procedures to determine how to act morally. There are agent-centred, patient-centred, and contractarian deontological moral theories. Agent-centred deontology focuses on intention and action of the moral actor –moral principles are objective and give agents reason to perform certain actions (caused by volitions/willings) in their given circumstances. Patient-centred deontology emphasizes the rights of individuals, rather than the moral duties that individuals have. Patient-centered deontologists believe that people are ends, not means. Contractarian deontology states that morally wrong acts are those which would be forbidden by principles that people would rationally accept (or, could not reasonably reject); contractarianism sets a normative morality – a contract with society.
Explain the central features of consequentialism.
Consequentialism is concerned with consequences, and both acts and intentions are evaluated on the basis of their outcomes. 
The moral imperative is to bring about “the Good” (pleasure, happiness, satisfaction, welfare) with all actions being geared towards bringing about the best outcome for the most amount of people. 
All people are viewed as being equally important.
Every act is judged in terms of whether or not it maximizes the Good relative to other possible actions.
One must be willing to sacrifice their own happiness for the happiness of the group overall.
10) Explain the central features of consequentialism
·         Consequentialism holds that choices (acts and/or intentions) are to be morally assessed solely by the states of affairs they bring about. Meaning that the outcome is what matters.
·         Therefore, for consequentialists there must be a specification of the states of affairs that are intrinsically valuableà”the Good” (How this is specified varies: Utilitarians- the good is pleasure and welfare, Pluralists- the average distribution of good is itself a part of the good)
·         Consequentialism demands that in every decision you are obligated to bring about as much good as possible. The moral imperative is to bring about good. Megan- “You are even actually obligated to kill someone and give their organs to save another five lives.”
11. Explain how deontological moral theories and consequentialism are similar and how they are different.
Consequentialist theories revolve around the idea that choices (actions/intentions) are assessed as moral based on the consequences they bring about.  The state of affairs that is desirable in consequentialism is called “the good”, and actions are to seen to be as morally correct if they contribute to “the good”.  Deontological theories revolve around the concept of duty, and certain actions in this realm are thought to be morally required, forbidden, or permitted.  Both consequentialist and deontological theories make an attempt to explain which actions are morally permissible or impermissible, although they define these actions differently.  In contrast to consequentialist theories, deontological theory states that some actions, no matter how good the intentions, cannot be justified and are thus morally impermissible.  Similarly to consequentialism, deontology also considers the concept of “the good”, but instead proposes that “the right” should always come before “the good”, for if an action does not meet align with “the right”, it is morally impermissible.  Moreover, certain actions in deontology can be seen as morally permissible although they may not produce good consequences at all, whereas in a consequentialist realm, these actions would be prohibited.
12. Central Features of Virtue Ethics
· Central features can be summarized with 3 generally accepted central concepts in VE
· Virtue
· Practical Wisdom
· Eudaimonia
Virtue is not a tendency/habit, nor is it a trait an individual pursues for the sake of possessing such esteemed values. It is indeed a character trait; however, it is not single-tracked, but it is a deeply entrenched multi-tracked disposition, as it requires a certain complex mindset which takes into account many other considerations such as emotions, emotional reactions, choices, values, desires, etc. It would, thus, be reckless behavior to attribute a specific virtue to someone who appears to have acted in accordance with that virtue on a single occasion; it would also be naïve to attribute such virtue to an individual who appears to consistently act in accordance with such disposition without having knowledge of his/her reasons. Possessing full virtue is nearly impossible, for usually it is a matter of degree. Nonetheless, a distinction between full virtue and strength-of-will can be made; one can battle his/her emotions/desires/temptations in order to act in accordance with a specific virtue, yet he/she has not achieved perfection of such virtue, for the very term describes a character trait/disposition as second nature.
In addition to continence/strength of will, one can fall short of full virtue by lacking practical wisdom. That is, one can be endowed with a disposition characteristic of a certain virtue, yet he/she may lack (1) the life experience required to be mindful of consequences for others that are associated with his/her decisions (be they with good intentions), and (2) the capacity to recognize certain features of a situation as more important, or as being the only relevant ones (e.g. adolescents tend to see the personally disadvantageous nature of certain actions as competing with honesty/benevolence/justice). Thus, practical wisdom allows for a situational appreciation of morally salient features; it allows for knowledge of how to secure real benefits effectively.
 It seems that the practically wise understand, and have the tools to achieve, what is truly worthwhile; basically, they know live well (eudaimonia). Eudaimonia can be defined as “happiness” or “flourishing”; however, each of these definitions have their problems, for it is not easy to define such a term as it cannot appeal to some external standard. The problem with flourishing is, other non-rational life-forms can be described as flourishing, yet only rational beings can achieve true happiness. Thus, some like to turn to defining eudaimonia with “happiness”; however, such a definition of eudaimonia can only be subjectively determined and, for this reason, some like to turn back to the definition of “flourishing” which is harder to subjectively determine, but easier to objectively determine. Furthermore, the link between “living in accordance with virtue” and the “achievement of eudaimonia” is a contested topic
12. Explain the central features of virtue ethics.
· 
· Developed by Aristotle
· One of 3 main normative ethical theories (with consequentialism and deontology) 
· Moral theory focused on how to be a good person
· Motives include moral character, education, wisdom, friendship, family, etc. 
· Asks: 
· What kind of person should I be?
· How should I live?
· Being virtuous involves doing the virtuous thing without hesitation
· It is possible to act virtuously without actually being virtuous
· to be virtuous, you must act virtuously and feel virtuous simultaneously 
3 main facets of Virtue Ethics:
1. Virtue (arête) 
a. Comes in a number of varieties (number of different virtues) 
b. Appeals to both reason and emotion
c. Different virtues affect different parts of life
d. Virtues seen as a middle of two extremes ex. To be courageous is the middle of being cowardly and being brash 
e. 2 types of virtue:
i. Intellectual character
ii. Virtue of character 
2. Practical Wisdom (Phronesis)
a. Virtues guided by this ‘practical’ wisdom
i. If not guided by phronesis, virtues could potentially lead to morally bad behaviour
b. Involves the process of determining what virtues apply to a certain situation and to what degree they do so 
c. Must be learned (preferably from a phronimos or practically wise individual) 
3. Eudaimonia (happiness, flourishing, well being) 
a. Virtue ethics is teleological
i. End goal is acquisition or reaching of eudaimonia or human flourishing 
b. Well being informed by reason
c. Only reachable by rational beings 
13. What distinguishes a person oriented moral theory from deontological theories?

	Agent-centered
	The principle outlines duties and acts that are morally permissible. The objectiveness gives agents reasons for action in given circumstances (which are unrelated to sentiments, attitudes or desires but articulates the principles that are relative to circumstances and makes room for the integrity of a moral “ground zero”. Moral actions are understood as individual endeavors with i) intentions, ii) actions, and iii) shared emphasis (which can be obligatory, permissible, or impermissible).
i) The emphasis on intention focuses on an agent’s ability to produce actions, which is a psychological attitude. Behavior is teleologically ordered and controlled, moral evaluation of one’s ends and means, and their intentions. Intention is not merely involved with beliefs about future (that is prediction), but it also involves the willingness to bring the outcome about as committing to acting for the sake of bringing it about. Intention is also more than merely risking or causing the outcome (not simply risking or accidentally causing something). This allows for the doctrine of double effect, such as self defense.
ii) The emphasis on action is that they are caused by “volitions or willingness.” Moral principles are about actions that one must/mustn’t/may perform. Volition/willingness legitimizes actions under a certain description
Intention leads to will (practical reasoning) which determines whether is practical reasoning  whether I will it
iii) Shared emphasis is that moral principles are about intended causes

	Patient-centered
	Emphasis on rights of individuals, rather than individuals themselves. Tend to revolve around agent-neutrality. Individuals have right not to be used as means for good consequences. Kant says we have reason, which should be respected. Resolves tense intuitions about transplant and trolley case. Patients are agents, but it is from their perspective.

	Contractarian Deontological
	Morally wrong acts = those which would be forbidden by principles that people would not rationally accept (I could not “reasonably” reject). Moral theory or meta-ethical?



All three moral theories have a different framework of how people should prescriptively approach moral rules. Person oriented moral theories are comprised of either agent-centered or patient-centered theories. Agent-centered theories focus on intentions; patient-centered focuses on rights of individuals; and deontological theories focus on duties or obligations. A person oriented moral theory allows for the inclusion of affect (such as sentiments) and a theory of mind (recognition that other people have different thoughts and the ability to understand other perspectives). On the other hand, deontological theories are heavily rational, for it is thought that all human are rational and would come to the same conclusions, and therefore morally wrong acts are those that people cannot rationally accept. Though person oriented moral theories may also include rationality as a basis for moral thinking (see Kant), they involve the role of emotions more so than pure reason (as agent-centered involves emotional intentions and patient-centered revolves around a neutral agent that requires the possible emotions of what a person worse off would feel).

14. Explain the central features of Hume’s sentimentalism?
Hume the moral sentimentalist believed that
1) Reason is not a motive
· Reason is just a means to an end that is given by ones passions. 
· Example given in class: I have a passion for coffee. I want coffee. Hume’s claim would be: the walk is the means to the coffee. Motivation to get the coffee, transfers itself to the walk. So now you actually want to take the walk in order to get the coffee.   This is termed motivational transfer
2) Moral distinctions are derived from moral sentiments: feelings of approval and 
disapproval felt about a trait or action.
· We are a social being, and given that we feel pleasure and pain we come to associate things with pleasure as morally right and things we associate with pain as morally wrong. 
· Morality is a response to facts that are themselves not moral
· We come to judge events based on how they make us feel, an extension of thought that we judge based in how things make us feel and how feelings motivate our actions and intentions. The example given in class: (secnario1) If the professor accidentally tripped and ended up kicking Tim’s foot vs. (scenario2)if the professor kicked Tim’s foot on purpose. Scenario 1, she lost her balance and kicked his foot in the process, what caused her to do that isn’t any bad moral sentiment. Scenario 2 is wrong, it was intended that by the proff to kick Tim’s foot, she was angry with him and it is those feeling of anger that we come to judge as bad. 
3) There are natural and non-natural virtues and vices
· Natural virtues arise from feelings of sentiments. Recall attachments: basic needs of infants in seeking out the mother, closeness, affirmation and security – these are natural basic human instinctive needs. 
· Direct virtues are natural
· Non-natural virtues when it comes to social institutions. Our affirmations of justice that we ought to treat other people with respect. Hume claims that we come to have these moral sentiments upon recognizing the value of these institutions. 
· Non-natural virtues are indirect in that they are not primitive.
4) The inference from is to ought is not valid. The conclusion is not sound. 
·  The fact that murder IS wrong, you can’t therefore conclude that one OUGHT not commit murder. Here is why: Murder is wrong.  that looks like a truth functional claim, but it’s not,  because really what you’re saying is that murder makes you feel uncomfortable. 
· You can’t derive an ought from an is; you can’t claim something is right/ wrong based on how you feel about it.
(additional notes: For Hume morality is convention)
15. What exactly is the role of reason in moral judgment in Hume's view?
Reason functions only and merely as the source for determining the means to an end that is given by one's passions. One’s sentiments are the motive for a certain end, but reason is used in order to determine how to cause this end. Once the means to the end is determined through reason, there is a motivational transfer from the end itself to the means of achieving this end. For example, I may determine through my sentiments that I want coffee. I would then use reason to deduce that in order to get coffee I must take a walk. According to this idea of motivational transfer, my desire for coffee is transferred to the means to this end (taking a walk), resulting in my desire to take a walk.
16. How does Hume's position on the role of reason differ from deontological theories and virtue ethics. 
Deontological account:
· Agent centred reasons for action
· Reason for the agent to act, may not be a reason for anyone else. It’s their obligation/ duty.
Virtue Ethics:
· Virtue is multi-track which means it depends on emotions, reactions, choices, values etc. (Underlying reasons)
· Cannot attribute morals to just action
· Morality is the underlying reasons for someone doing something, not just in action
Hume says that reason does not determine morality of action. He does not say that reason has no role in action, but that reason gives a means to an end in action. The driving force of actions are passions (desire, pleasure, displeasure etc), hence, the impulse to act comes from our passions not reason. Deontologists and Virtue ethics both focus heavily on reason being the main influence on acting morally or being moral, however Hume says that reason is the slave of our passions, reason instead works to solve passion’s goals and gives no impulse of its own.
All individuals have reason to achieve the Good in whatever way available. However, it is the consequentialist duty to not make the world worse along with maximization.
17. Explain Kohlberg’s theory of moral development
Kohlberg’s theory of moral development
Kohlberg was considerably influenced by the psychological work on moral development presented by Jean Piaget. Kohlberg studied morality by presenting children with various dilemmas that had no right or wrong solutions. One of the most popular examples used by Kohlberg in his study of morality is “Heinz Steals the Drugs” story in which a man cannot afford to buy extremely expensive drugs that might help his wife conquer a special type of cancer; therefore, he decides to steal those medications. During those studies, the psychologist was mainly concerned with the reasoning processes of the children, while not considering the rightness or wrongness of the conclusions they came up with. Based on the responses Kohlberg received during his studies, he formulated the theory of Moral Development. The theory argues that moral reasoning that dictates people’s ethical behaviours is developed through three levels of morality where each level consists of two stages. 
Level 1 is Preconventional Morality and at this level children understand morality based on the consequences of their behaviours; however, they do not comprehend social rules. The first stage of this level is called “punishment and obedience” where children realize that in case of disobedience to their parents, they will be punished; therefore, their morality is viewed as avoidance of punishment. As well, at this stage children’s cognitive abilities are quite limited by egocentrism, so they have difficulties understanding other people’s points of view. However, at the stage 2 that received a name of “instrumentalism” children become less egocentric and understand social relations in terms of reciprocity that satisfies one’s own needs.
Level 2 of Kohlberg’s theory is Conventional Morality and it determines children’s ability to comprehend social rules as well as identify right and wrong that are no longer dictated by egocentrism. The third stage of the theory is called “interpersonal relationships” and during this stage children are greatly motivated by the desire to receive social approval; therefore, they behave in such a way that presents them as good. Kohlberg claims that as individuals reach adulthood, they appear at the stage 4 of moral development namely “law and order”, and at this stage people consider society as a whole when engaging in moral judgement processes. Individuals follow socially accepted laws, rules and norms as well as respect authorities. Also, “the concept of doing one’s duty” becomes extremely important at this stage.
The third and final level of the theory of Moral Development is Postconventional Morality, and it emphasizes the importance of being guided by people’s own principles and beliefs rather than standardized social norms. Stage 5 of the theory is referred to as “social contract” where people consider social conventions as the ones “created for the mutual benefit of all citizens”. Individuals strongly believe in and support genuine democracy; therefore, regulations that are morally wrong or unfair should be altered. The last stage of the theory is called “universal ethical principles” and according to Kohlberg not every human being is able to reach this stage, but those who do are able to determine and reason their behaviours based on their internal beliefs of what is considered a right moral act. At this stage, the concept of obeying social laws and orders is no longer central and essential to people. Kohlberg uses an instance of Mohandas Gandhi or Martin Luther King, Jr. the powerful world leaders who successfully reached the final stage of the Moral Development theory.
18. Explain Gilligan’s theory of moral development.
Gilligan disagreed with Kohlberg’s theory that reasoning follows strict and impartial moral principles.  She disagreed for two reasons:  1) she felt the study was androcentric, in that it demonstrated that males moved to higher stages of moral development than females and 2) this occurs because it ignored the influence of caring and interpersonal relations on moral reasoning.  Gilligan believes that females’ moral thinking is contextualized in interpersonal relationships rather than abstract, hypothetical dilemmas.  In this way, she introduces the idea that there are two moral domains of development – one based on justice, logic and social organization that seems more development in boys and one based upon care that seems more developed in girls.  Her ideas stem from her belief that boys eventually separate from their mother after forming their masculine identity, resulting in their awareness of autonomy and power relations, whereas girls continue attachment with mother prevents this heightened awareness to such.  While the idea of domain perspective has been adopted as a legitimate consideration, research does not show that moral reasoning follows along distinct gender lines.
19. Explain Piaget's theory of moral development.
Piaget studied children as they played games in order to study their moral development. His theory is as follows. 
There are four stages in the child's development of moral understanding of rules.
1. Children under 4 years of age: Play is an individual endeavor, motor rules are important, not collective rules.
2. Age 4-7: Children do not understand rules very well, and tend to make them up as they go along. No strong sense of cooperation or competition
3. Age 7-10: Rules are mastered, cooperative and competitive behaviors exists, but understanding of rules may still differ, so mutual understanding is incomplete.
4. Begins at about 11-12 (Genuine cooperation) : Cooperation is earnest, and the child understand rules in a more legalistic fashion. The child will seem to enjoy settling differences of opinions concerning rules, invent new rules and elaborating them. The child will try to anticipate possible contingencies that may arise.
20. Explain Schweder’s Social Communication Theory.
Shweder’s social communication theory is based on the subjectivity of moral understanding as influenced by one’s culture. He explains the pros and cons of Kohlberg’s cognitive development theory, and Turiel’s social communications theory to illustrate how his social communication theory addresses both the issues faced by the former two. He advocates an approach in which there are no “stages” or “categories” of moral understanding. Instead, everything is interconnected and cannot be separated from one another.
· Against Kohlberg
· Shweder argues that Kohlberg’s preconventional, conventional, and postconventional stages cannot exist in a hierarchical fashion, as he demonstrates in his study that the highest postconventional stage of moral understanding appears in both early childhood and adulthood. This is because all cultures merge cultural beliefs with moral beliefs, and as the children learn to understand and abide by social norms, they also do likewise with the moral code that is integrated into their culture. They come to know these rules through the adult figures in their lives, who also educate them in the rules of their society.
· As such, Shweder focuses on the conventional, discretionary features of the cognitive development theory that Kohlberg ignores, such as the bias of the theory in favour of a secular, individualistic Western society. Shweder shows in his study that moral understanding depends on the culture; if the society concerned is like the group of Indians studied, having high religiosity and different standards of unacceptable harm, they will in turn have different moral standards. This difference is caused by the socially declared rules in one’s community.
· Against Turiel
· Shweder focuses on the moral (intrinsic) and conventional (extrinsic) distinction Turiel makes, using his study to show how the Brahmin Indians that were studied appeared to rate certain breaches of conventional rules as higher than some breaches of moral rules. Shweder argues that if the perceived seriousness of the breach equates to its moral value, then Turiel’s theory that social taboos (decided by convention) are not as important as deeper moral principles must be wrong.
· Shweder claims that this shows conventional obligations can be as important as moral obligations, and a certain rule can be both moral AND conventional, e.g. proper social behaviour. Any event can be made moral by linking it to a deep moral principle, e.g. (EXAMPLE FROM LECTURE) shaking hands is seemingly harmless, but if someone has a contagious disease and deliberately shakes the hand of someone they dislike so they contract the disease, shaking hands suddenly becomes IMMORAL. In this way, social conventions and beliefs regarding right and wrong are one and the same.
Shweder therefore concludes in his social communication theory that there are no universals of right and wrong, and moral understanding varies across different communities, as demonstrated by his study of Americans compared to a group of Hindu Brahmins in India. What someone judges to be right or wrong is context-dependent; moreover, even if people from two different cultures agree that a certain act is right or wrong, they may have different reasons for making this judgment.
21. Explain Turiel’s Social Interactional Theory
It was Turiel's insight to recognize that what Kohlberg's theory attempts to account for within a single developmental framework is in fact the set of age-related efforts people make at different points in development to coordinate their social normative understandings from several different domains. Thus, domain theory posits a great deal more inconsistency in the judgments of individuals across contexts, and allows for a great deal more likelihood of morally (fairness and welfare) based decisions from younger and less developed people than would be expected from within the traditional Kohlberg paradigm.
Turiel departs from Kohlberg’s stage theory in that he believes moral knowledge does not develop in a unilateral trajectory to objectivism; instead he believes there are 3 domains of moral conceptualization of the social world – social-conventional, moral and personal/psychological.  Knowledge in each of the domains develops in parallel but does not follow a unilateral trajectory going from convention to true morality.  Children have been found to be able to distinguish between morals and social convention and are considered capable of moral reasoning at much earlier ages than Piaget and Kohlberg would demonstrate.  He believes that the distinctions between these domains are universal across culture and history.  His research verified differentiating social knowledge and contextual differences in children’s reasoning and that different forms of thinking are applied according to the situation.  Children’s comprehension of the different domains increases with age.  Morality and convention, then, are distinct, parallel developmental frameworks, rather than a single system as thought of by Kohlberg. However, because all social events, including moral ones, take place within the context of the larger society, a person's reasoning about the right course of action in any given social situation may require the person to access and coordinate their understandings from more than one of these two social cognitive frameworks.
 He argues that moral and conventional understandings coexist from early childhood. The child's concepts of morality and social convention emerge out of the child's attempts to account for qualitatively differing forms of social experience associated with these two classes of social events. Actions within the moral domain, such as unprovoked hitting of someone, have intrinsic effects (i.e., the harm that is caused) on the welfare of another person. Such intrinsic effects occur irregardless of the nature of social rules that may or may not be in place regarding the action. Because of this, the core features of moral cognition are centered around considerations of the effects which actions have upon the well-being of persons. Morality is structured by concepts of harm, welfare, and fairness.  Justice is a subordinated obligation.
22. What are the key feature of moral judgement in contrast with conventional judgment? 
I think the key feature is who make the judgement and how they got the conclusion.  Moral judgement is based on individual's knowledge and emotional impression of whether others' actions, intention, character trait are right or wrong. A person's moral judgement is related to the environment they were brought up, the experience, the value of religions (One's mind, and the characteristic of the group, their practice and different situations). Thus, moral judgement maybe different for different people, that is, for every specific group moral judgement maybe different. It is a state of mind, no absolute fact.
However, convention judgement is the judgement by the whole society, like the stage 2 in kohlberg's theory. The moral behaviour is  considered right based on the social convention (what is accepted by convention, authority or more people). Thus, for example, children makes conventional judgement in order to be good and avoid rejecting by others.
22. What are the key features of moral judgment in contrast with conventional judgment?

The key features of moral judgement are as followed:
· Based on principle
· Based on rationality
· Universal
· Intrinsic value
· Value within itself
· Ex. Happiness
· Good for its own sake

The key features of conventional judgement are as followed:
· Socially based
· Based on empathy
· Culturally relative
· Instrumental value
· Means to an end
· Ex. Money
· End goal is to get people to communicate harmoniously

Kohlberg believes that moral judgements is the end goal that needs to be achieved
You begin with conventional judgements
Turiel believes that conventional and moral judgements develop at the same time, but distinct from each other. But there is an overlap between the two 
Schweder believes that moral and conventional judgments are both culturally based
There are cultures that don’t understand this distinction
There happens to be groups of people, that when they make certain judgments, they don’t see any difference between conventional and moral judgements. 
Other cultures are not going to have that freedom based conventional aspect
Judgments are not viewed as conventional. They are all viewed al moral judgments 
Ex. Indian women while menstruating 
For Kohlberg and Turiel, moral judgements are seen as being better than conventional judgements
22. What are the key features of moral judgment in contrast with conventional judgment?
Moral judgment
·         Based on resoning
·         Reasoning such as: social perspective-  imaginatively putting oneself in the place of another, Condition of reversibility- an action is reversible if you would be willing to be on either end of the behavior giving or receiving(ex golden rule), Reversible perspective- making a judgment from a place of impartiality)
Conventional judgment
·         Based more on feeling, wherease moral is based on reasoning,
·         Moral judgment by the reversible perspective, asks that you make a judgment from a place of impartiality
·         But for conventional judgment the judgment comes from how you feel seeing as it is based on empathy guilt and shame, And empathy is an expression of how one feels
23. What are the psychological considerations involved in maintaining a distinction between moral and conventional judgment?
 We are psychologically designed to think and behave in certain ways, and this shapes how we conceive of our moral obligations and our ability to act properly. Three issues are important here: (1) whether moral actions are fundamentally egoistic or altruistic, (2) whether moral judgments are fundamentally rational or emotional (or both), and (3) whether gender influences our moral outlook.
I guess you could link the corresponding social and moral psychological theory to these ideas. 
23. What are the moral considerations involved in maintaining a distinction between moral and conventional judgment?
Conventional judgement is the adherence to society's conventions concerning right and wrong. An individual with conventional morality will obeys rules and follows society's norms even when there are no consequences for obedience or disobedience. Adherence to rules and conventions is rigid and a rule's morality is seldom questioned. Moral judgement is evaluating an action based on it's inherent goodness to an individual's moral code or moral philosophical position. Conventional judgement comes into conflict with moral judgement when the adherence to society's rules and conventions is not in line with an individual's morality regarding that action. If an invidual believes that an action is wrong but it is a rule of society, then a conflict arises and an individual must decide whether to make a moral judgement and do the right thing or make the conventional judgement and do the easy thing or the thing that society tells us we should do. For example, in the Heinz steals the drug conundrum, Heinz has a choice between the conventional judgement - to listen to the law and not steal or the moral judgement - to steal the drug in order to save his mother's life.
24. What are the moral considerations involved in maintaining a distinction between moral and conventional judgment?
T.A. suggested to think about distinctions between objective obligations and culturally relative obligations.  The rest I picked up off the internet to give an idea about the distinction.  
[bookmark: _GoBack]Are there any fixed and objective moral standards, or are all moral values simply the result of changing human preferences? Over the centuries, competing philosophical traditions have emerged concerning this issue, one side arguing for the objective nature of morality, the other for moral relativism. There are many subtle issues at stake in this philosophical dispute, but each side commonly adopts a cluster of views.  The objectivist holds to three main positions. First, moral values are objective in the sense that they are not created by humans and are independent of subjective human thought processes.  Second, moral values are unchanging in the sense that they do not vary over time and from place to place. Third, moral values are universal in that they apply to everyone who exists. No one is privileged enough to escape from these norms and, instead, they umbrella over every living person.
When moral relativists maintain that values are human inventions, they may mean one of two things. First, they sometimes mean that individual people create their own morality – a position called individual relativism. That is, I, in my best moments, create my own world, envision my own preferences and invent my own values. A second approach, called cultural relativism, maintains that human societies – and not individual people – create morality. On this view, we are all products of our cultural surroundings, and it is naive to say that I or any other individual person can create a unique set of values.
    While the battle between objectivism and relativism is often bitter, there is room for some middle ground. We might, for example, acknowledge that some moral values seem to be universal and unchanging, such as prohibitions against murder and stealing. At the same time, though, we might acknowledge that some other values seem to be relative to cultural preferences, such as permissive sexual practices, use of recreational drugs, euthanasia, capital punishment, and censorship.
25. Explain Dewey’s pragmatic theory of ethics.
"Dewey's theory of Pragmatic ethics is described as the modern answer to philosophy. 
Dewey believed that traditional moral norms, and philosophical ethics were not capable of coping with the issues of the modern early twentieth century, and that societies had progressed morally over time. 
His theory stated that no ethical theory gets it completely right, but they all contained elements of truth. Consequences, intentions, and social aspects are all equally important. Dewey argued that our response to ethical dilemmas were a product of how we previously acted and how we view the novel current situation, and therefore arised out of habit and deliberation. This dilemma occurred when eople are in a conflicting situation on how they acted in the past, and how they think they should act now. 
Dewey argued that this deliberation leads to expansion of moral thinking and therefore moral improvement over time."



